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. v TIMS, AND PRODIGIES

Lyotard views maste

Fnarratives as limiting because of their normative, insti-
tutionalized, legitimizing, and canonical tendencies(31). Likewise, he suggests W“)/ &
that not until we recognize master narratives at work and their role in constru- W
INg experience can we truly examine, analyze, and work to change them_@].__.p-

One example of master narratives’ propensity toward simplification can
be found in history texthooks, a popular setting for metanarratives because
history represents the telling (or not telling) of stories (see Alridge; Cox and
Stromquist). Derrick P Alridge points out the problems with master narratives

of history: Y é«
= , Y/ by £
The dominance of master narratives in [history] texthooks denies students a com- of
plicated, complex, and nuanced portrait of American history. As a result, students | _ PE"‘T d!
often receive information that is inaccurate, simplistic, and disconnected from )L}\( 70#
the realities of contemporary local, national, and world affairs. (663)
fs *4,
Invoking the literacy-as-success master narrative in one's personal story 4 QC -
has many of these same negative results, including a naive and partial under- b il
standing of literacy and one’s relationship with it. But if incorporating the L Yo

master narrative that literacy automatically leads to success is incomplete Q(o =)

/ 7
L #{{ N@{/CI‘HUC and even inaccurate, then what other representational options do students Sn ] - //t_;
(

have when they compose a literacy narrative? Recent postmodern discussions

1d
Jva l(w»é have emphasized and privileged the importance of the “little” or local, more Ve.(c P Yo
[ QJ (Je specific, narratives of literacy that contrast with and challenge the master . / Usz =
+D o 4+ha narratives (Lyotard 31, 37, 60). Whereas master narratives, like the success G
S ?[g HLL narrative, are orthodox and legitimate, little narratives are unsanctioned, Wl-(d../t
ha

;&f(,_,artistic, and imaginative; they are less generalizable and more individualized Sc.h_ao {
mas and situated (Lyotard 31, 60). In fact, little narratives assume that “literacy is

(e multiple, contextual, and ideological” (Daniell 403), and they “present many %’zwa\ A_,N Ly« ca
nara ?Lf truths about literacy, not one Truth about it” (406). In addition, little narrati

are often told by marginalized groups, such as women and minorities/whose / i~

stories run counter to the dominant literacy myths (e.g,, Brodkey; Daniell: Gere) * Mlax s
Although little narratives do take into account similarities and differences of C“?“"Loxsl . *
oy~ Communities, they do not try to reify experience or stereotype large groups of tha
V-5 FLont / people like master narratives do. Rather, little narratives allow us to see “their wbmvl e w o
A yom s j Porta:i'tly opposit.jonal, .or critical, social, and political energies” (Kreiswirth USe kaﬁl&,gr
ifsa < & 310):the .httle “a"at_“'esf"“que and challenge the dominant master narratives. {yevd < Was L
In sum, little narratives “are more restricted in scope, [ are] more contexty ally sSuclt a ke

bound, and seek to make sense of lived i i : .
: nsil €& ; ense of lived experience in a part; . ane |
f’”"'oa & (Sandlin and Clark 1002). particular domain ress m,f-c,j(
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